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Who teaches the English language in Brazilian basic education? How 
does this teaching take place in different places around the country? 
How is the profile of the next generation of teachers? These were some 
of the questions that motivated this study conducted in 2021 by the 
Observatory for English Language Teaching, an initiative coordinated 
by the British Council as part of the UK–Brazil Skills for Prosperity 
Programme carried out by the British Government.

The Common National Curriculum Base, in force since 2020, establishes 
the teaching of English from the sixth year of lower secondary education 
in Brazil and this brings an opportunity for the democratisation of 
language teaching. However, understanding the scenario in which this 
takes place through data and evidence is essential to support decisions 
and goals for language teaching in the country. In addition to the offer 
of English classes, it is necessary to look at structural issues, as shown 
in the analyses presented here: adequate teacher qualification and work 
overload are some of the critical areas.

This executive summary, together with the graphs available on the 
website of the Observatory for English Language Teaching, allows 
one to delve into these aspects and discover Brazil’s most diverse 
contexts, from the municipal to the federal level, across different 
demographic indicators, among others. A study with this level of detail 
is unprecedented and, in part, was only possible due to the data made 
available by the National Institute of Educational Studies and Research 
(INEP), which allowed for the analysis of specific teacher degrees in 
English separately from other additional languages.

Foreword

In doing so, we hope to provide an educational management tool as well 
as foster research on the subject. We hope that teachers and students, 
especially the most disadvantaged, have the means to develop their 
linguistic knowledge, critical thinking and leadership. These are ways for 
the language to make sense outside the classroom in leisure, culture and 
world of work to help build trusting relationships between peoples, an 
urgent matter today.

This work was only possible because of the several partners and 
collaborators who we had along this journey. We would especially like to 
thank Telma Gimenez and Vander Viana, who were essential to ensuring 
the relevance and quality of this work.

The result presented here shows the potential of the role of the 
Observatory for English Language Teaching as a space for promoting 
thinking and dialogue. Above all, it reinforces the commitment of the 
British Council and the United Kingdom to collaborating for a more 
inclusive, supportive and prosperous future.

Patricia Santos
Project Manager English 

British Council
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The pioneering initiative of the Observatory for English Language Teaching aims to deepen the look at the English 
language teachers who work in Brazil’s municipal, state and federal public sectors, and the private sector. This 
executive summary provides an up-to-date map of their profiles, education and teaching contexts, serving as a starting 
point to answer some fundamental questions about the professional category in charge of facilitating English language 
learning processes at all basic education levels.1

The results presented in this report come from the Brazilian School Census of Basic Education (hereafter referred to 
as the 2020 School Census), carried out on 11 March 2020, thus prior to the start of the Covid-19 pandemic in Brazil. 
Answering the 2020 School Census is mandatory for all public and private basic education establishments in Brazil. 
The analyses were performed based on the microdata provided by the Anísio Teixeira National Institute of Educational 
Studies and Research (INEP), with the analytical focus only on data related to English language teaching, i.e. referring 
to teachers who indicated on the 2020 School Census Form that they teach English language classes.  It is important to 
note that the quantitative results presented here can sometimes be based on the number of English classes,2 and other 
times refer to the number of teachers individually. Both cases will be indicatedthroughout this executive summary.3

1	 Primary	education:	multi-level,	initial	and	final	years;	secondary	education:	regular,	integrated	technical	and	teaching;	and	youth	and	adult	education:	primary,	
secondary	and	professional	education.	The	following	categories	are	not	included:	nursery,	unified	nursery	and	early	childhood	education.

2	 Classes	are	groups	of	students	organised	by	school	institutions,	who	can	take	one	or	more	English	lessons	per	week.
3	 The	databases	used	as	the	basis	for	this	executive	summary	were	as	follows:	Brazil Teachers Base	(total	number	of	English	language	teachers	in	Brazil,	

where	no	one	is	duplicated);	Teacher Base per Administrative Unit	(total	number	of	teachers	from	each	of	the	Education	Administrative	Units	in	Brazil	–	i.e.	
federal,	state,	municipal	or	the	private	sector.	The	total	per	Education	Administrative	Unit	is	slightly	higher	than	that	of	the	Brazil	Teachers	Base,	since	teachers	
who	teach	in	two	or	more	administrative	units	appear	more	than	once	in	the	tallies);	Teacher Base per Learning  Level	(total	of	each	of	the	teaching	level	
categories	listed.	The	total	number	of	teachers	per	level	is	higher	than	that	of	the	Brazil	Teacher	Base,	since	they	usually	teach	more	than	one	level,	being	
duplicated	in	a	global	perspective)	and	English Language Class Base	(total	of	English	classes,	considering	different	classes	with	the	same	teacher).

Introduction
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To complement the results of in-service teachers, data on the initial teacher education was extracted from the 
microdata of the 2019 Brazilian Higher Education Census (henceforth 2019 Higher Education Census) to understand 
the profile of future professionals. These data are made available by INEP. Data collection for the 2019 Higher Education 
Census was carried out between 20 January 2019 and 5 June 2020, of undergraduate courses and specific training 
offered by public and private higher education institutions. Data from students undertaking licentiate or bachelor’s 
degrees in Portuguese–English Language and Literature or English Language and Literature were analysed.

WHAT IS THE SCOPE OF ENGLISH LANGUAGE TEACHING  
IN BASIC EDUCATION?4

Classes by stage in public and private educational administrative units

The data from the 2020 School Census reveal several aspects about the distribution of English classes in relation to the 
administrative units and basic education levels, as shown below:

4	 According	to	the	English	Classes	Base.

1.3. The public administrative unit at all levels 

(municipal, state and federal) offers 718,495 English 
classes. These classes are mostly for students in their final 
years of primary (48.88%) and secondary (24.59%) education.

1.4. The state administrative unit, the largest network in Brazil, offers 
a greater number of English classes in secondary education 
(45.36%) and in the final years of primary education (41.60%).

1.5. The municipal administrative unit, the second largest network 
in Brazil, has the largest number of English classes in primary 
education for students either in their final (58.3%) or in their 
early (30.03%) years.

1.1. According to data from the 2020 School Census, there are 
985,283 English classes, of which 244,350 are in the 
early primary education years.

1.2. The final years of primary education 
represent the highest percentage of 
English classes (44.12%), followed by the initial 
years (24.8%) even though the teaching of English at this level 
is not compulsory. In third place are secondary education 
classes (21.57%). The other types of primary education, multi-
level and youth and adult education only account for 5.23% of 
English classes in Brazil. The other types of secondary education 
(integrated technical secondary education, secondary education 
for adults, teacher education in the modality normal at the upper 
secondary level and professional adult) correspond to only 4.28% 
of the English classes in schools in Brazil.
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1.6. The private sector, third largest in Brazil’s education 

system, offers most of their English classes 
in primary education – both in students’ initial years 
(53.35%) as well as in their final years (31.28%).

1.7. The federal administrative unit is the country’s smallest, 1/56 
smaller than the state unit. Most English classes in this unit focus 
on integrated technical secondary education (74.76%).

1.8. Observing each state and the federal capital separately, we 

notice that the highest percentage of English 
classes in the municipal administrative 
units is in the state of Maranhão (61.54%); 
the highest percentage of English classes in state administrative 
units is in the state of Acre (77.07%); and the highest percentage of 
English classes in the private sector is in the state of Rio de Janeiro 
(44.14%).5

1.9. Blended learning, totalling 3,524 classes, 
is mainly offered by state administrative units (62.2%)Among the 
985,283 English classes in Brazil, only 1,138 are offered through 
distance learning (DL). These classes are concentrated in private 
schools (96.84% of the classes available). Blended education, 
totalling 3,524 classes, is mainly offered by the state schools 
(62.2%). In-person teaching accounts for most classes on offer 
(980,621 classes): state schools hold the largest percentage of 
such classes (39.1%), followed by municipal (33.17%) and private 
(27.03%) schools. The federal unit offers only 0.69% of the total of 
on-site classes and 2.55% of distance learning classes.

1.10. The state of Amazonas, which only has 31 distance learning 
classes, is the only state that has greater availability of this 
modality outside the private sector: 29 classes in the federal and 
two in the private sector.

1.11. Of the total number of classes in public 
schools, 29.69% appear to have teachers 
with adequate6 degrees compared to 
28.71% of classes in the private sector, which 
also has a higher percentage of teachers who have no higher 
education (17.69%).

5	 The	results	presented	here	were	calculated	based	on	the	total	number	of	English	classes	offered	in	each	state	and	in	the	federal	capital.	For	example,	although	
Rio	de	Janeiro	has	a	higher	percentage	of	classes	in	the	private	sector	(44.14%)	compared	to	the	percentages	in	other	federal	entities,	this	does	not	mean	that	
the	33,848	English	classes	offered	by	the	private	sector	in	Rio	de	Janeiro	represent	the	largest	number	in	Brazil.	This	highest	number	is	observed	in	São	Paulo,	
offering	65,901	English	classes	in	the	private	sector.	However,	due	to	the	greater	number	of	classes	in	this	discipline	in	basic	education	in	São	Paulo,	the	offer	
by	the	private	sector	represents	only	31.26%	of	the	classes	in	that	state.

6	 We	consider	as	adequate	teaching	degrees	in	Language/Literature	in	English	or	in	Portuguese/English	(Licentiate’s	degrees),	or	a	bachelor’s	degree	in	these	
same	two	areas	with	an	additional	pedagogical	qualification	course	completed	in	English.

“

“

Blended learning, totalling 3,524 
classes, is mainly offered by state 

administrative units (62.2%)
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The availability of English classes is ample but unequal

The distribution of English classes in basic education takes place with different administrative units holding higher 

percentages in different levels. The private sector is mainly present in the initial years of primary education, 

the municipal units in the final years of primary education, the state units in secondary system and the 

federal units in vocational training or rather, integrated technical secondary education.

English classes are offered mainly through in-person teaching by public units (municipal, state and federal). The small 

number of distance learning classes is mostly offered in the private sector, especially in the state of Amazonas, where it is 

mainly provided by the federal unit.

The offer of English in the initial years of primary education amounts to the second 
highest number of English classes in Brazil, which is surprising in view of the absence of a legal 

requirement for such teaching. Analyses of other school censuses may indicate the existence (or not) of a trend towards 

an increasing supply of English classes at this stage. Both the private and public sectors show low percentages of teachers 

with adequate degrees, with the private sector having higher percentages of teachers with no higher education.

Distribution of English classes

Private sector Municipal unit State unit Federal unit

Classes 266.788 325.982 385.662 6.851

Higher 
concentration

Initial years of  
primary education

Final years of  
primary education

Secondary  
education

Integrated secondary 
technical education
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WHO ARE THE ENGLISH LANGUAGE TEACHERS IN BRAZIL? 
Women make up most of the teaching staff in basic education 

7	 The	2020	School	Census	questionnaire	only	offers	female	and	male	options.
8	 Based	on	data	from	‘Estimates	of	the	resident	population	in	Brazil	and	Federation	Units’,	with	reference	date	of	1	July	2020.	Source:	IBGE.	Research	Directorate	

-	DPE	-	Coordination	of	Population	and	Social	Indicators	-	Copis.	Available	at	<ibge.gov.br/estatisticas/sociais/populacao/9103-estimates-de-populacao.
html?=&t=resultados>

9	 Groups	of	varied	sizes	cannot	be	compared	on	the	basis	of	raw	frequencies	(i.e.	a	state	with	a	larger	population	will	have	a	greater	number	of	teachers	than	one	
with	a	smaller	population).	For	this	reason,	it	is	necessary	to	relativise	the	raw	frequencies	by	groups	of	equal	size	so	that	comparisons	can	be	made.	We	have	
chosen	here	to	use	groups	of	10,000	inhabitants.	When	calculating	the	average	number	of	total	student	enrolments	per	English	teacher,	Tocantins	(98.01)	and	
Roraima	(1,185.76)	are	also	the	states	with	the	lowest	and	highest	number	of	enrolments	per	teacher.

2.1. There are 172,030 English language 
teachers in public and private schools in 
Brazil, of whom 80.34% are female and 19.66% male.7 The age 
of most of these teachers ranges between 40 and 49 (33.68%) 
and 30 and 39 (31.77%), following the trend of observed for all 
teachers in Brazilian basic education. The average age of English 
language teachers is 41.2.

2.2. Indigenous and mixed race people are, on 
average, younger (35.46 and 40.57 respectively), while 
Asian Brazilians (42.48), blacks (42.03) and whites (42.35) have 
higher mean ages than the average age observed for all English 
language teachers in Brazil (41.20). Women have a slightly higher 
mean age than men (41.45 versus 40.17).

 

2.3. The state with the highest proportion of English language teachers 
per 10,000 inhabitants8 is Tocantins with 25 teachers per 10,000 
inhabitants. Roraima has the lowest proportion: 2 teachers per 
10,000 inhabitants.9

2.4. As for colour or race,the high percentage (27.84%) of undeclared 
does not allow for a fully accurate picture. Given existing data, 

most are white (38.89%), followed by those 
who declare themselves mixed (27.68%) 
and black (4.01%). Indigenous people and Asian Brazilians 
are the minority (0.81% and 0.76% respectively). 

2.5. There are 56,700 white women, 36,998 mixed and 

5,257 black female teachers. White male teachers 
are 10,201, mixed 10,621 and black 1,649.
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2.6. Higher percentages of white teachers teach 
in the state (51.39%) and federal (48.53%) 
units. In a smaller proportion are mixed and black teachers, 
mainly in municipal schools (39.35%). Indigenous teachers are 
more concentrated in state units although with a small percentage 
(1.58%). The private sector has the highest percentage of English 
language teachers for whom there is no information on colour or 
race (33.60%).10

2.7. There are 469 teachers who reported 
a disability: low vision (190), physical 
disability (187), hearing impairment (44), deafness (16), 
blindness (10), multiple disability (8), giftedness (7), autism (5) and 
intellectual disability (2). The majority are women (69.3% of the 
total), which corresponds to the fact that most English language 
teachers are women, although in a lower percentage than the 2020 
School Census as a whole.

10	 According	to	the	Teacher	Base	by	Administrative	Unit.
11	 The	calculation	here	is	performed	per	administrative	unit.	The	fact	that	the	federal	unit	has	most	of	its	English	classes	taught	by			tenured	teachers	does	not	

indicate	that	this	unit	has	the	highest	number	of	classes	taught	by	tenured	teachers	in	Brazil,	in	absolute	numbers,	of	such	classes	taught	by	tenured	teachers	in	
Brazil.

12	 English	Classes	Base.

2.8. State units have the highest percentage of 
classes with temporary teachers (36.3%), 
followed by municipal (27.96%) and federal (13.71%) units, the later 
being also the unit that has most of its classes taught by tenured 
teachers (85.93%).11 The 2020 School Census does not collect 
information on the private sector’s hiring regime.

2.9. Higher percentages of professionals with temporary contracts are 
found among the classes taught by indigenous teachers (75.61%), 
followed by those taught by mixed and black teachers (28.56%), 
white teachers (21.77%), unreported (20.63%) and Asian  
Brazilians (18.43%).12

2.10. Public administrative units differ in terms 
of the percentage of classes in which 
tenured teachers teach. In municipal and state units, 
the percentage of classes with tenured teachers represents most 
ages between 30 and 39 (i.e. in younger age groups there is a 
higher percentage of classes with teachers who have other forms 
of employment, such as temporary contracts). In the federal unit, 
the highest percentage of tenured teachers is from the 25 to 29 
age group. 

 
 

In a smaller proportion are  
mixed and black teachers, mainly 
in municipal (39.35%) and private 

(28.08%) schools
“ “
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Among women, whites are  
the majority. Among men, there  

is a slightly larger number  
of mixed and blacks

“ “
English language teachers’ age 
and gender mirror those of 
education professionals in general

The numbers that represent English language teachers follow 

the general trend of educational professionals in Brazil, 

according to the Technical Summary Basic Education Census 

2020: the vast majority are women in their 40s. There is a 

considerable percentage of respondents (more than a quarter of 

the total) for which information on colour or race is not available. 

Based on available data, white female and male teachers 

present higher percentages than mixed and black female and 

male teachers. Among women, whites are the majority. Among 

men, there is a slightly larger number of mixed and blacks, with 

a small difference. Very few professionals report having some 

type of disability, and among these low vision and physical 

disability are the most recurrent. Tenured teachers in the federal 

administrative unit are younger while, in the state and municipal 

units, they fall into older age groups.    
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TO WHAT EXTENT ARE TEACHERS OVERLOADED? 
On average, English language teachers have about 300 students

13	 The	following	categories	are	understood	as	different	levels	and	teaching	modalities:	primary	
education	-	early	years,	primary	education	-	final	years,	secondary	education,	technical	
education,	and	young	adults	and	adults.	Early	childhood	education	is	not	included.

3.1. English language professionals teach 
an average of 12.66 classes, of which 
5.73 are English language classes, ranging 
across 1.63 different levels,13 in 1.44 different schools, in 1.14 
different administrative units.

3.2. State units have the greatest workload, 
expressed in terms of the average number of students 
(416.06), of classes (14.46), of English classes (7.44), of 
schools (1.62), of levels (1.89) and of different administrative 
units (1.23) – all per teacher.

3.3. Federal schools have the lowest 
average of English classes per teacher 
(5.14). This unit also has the lowest average of classes in 
general (6.86). The municipal unit (5.67) and private sector 
(5.56) are close to the average number of English classes 
in the federal unit. However, they have a greater number of 
classes in general: 12.39 classes per teacher in municipal 
units and 12.37 in the private sector.

3.4. Male English language teachers have a 
higher average number of students than 
female teachers (363.92 and 289.20, respectively). Male 
English language teachers also have the highest average of English 
classes (6.73), of classes of subjects other than languages (5.75), 
who teach different levels (1.72), at different schools (1.57) and 
in different administrative units (1.16). Female English language 
teachers have a slightly higher average of classes in other languages 
(1.62).

3.5. Overall, the older female teachers are, the higher the average 
number of classes that they have.  This is observed up to the 40–49 
age group. Younger women (up to the age of 24) teach, on average, 
10.31 classes, of which 4.46 are English classes. In the 40–49 age 
group, women teach 12.63 classes, of which 5.61 are English classes.

3.6. Indigenous male teachers have the lowest average of English classes 
(1.94) while white male teachers teach 8.28 English classes. Both, 
however, have similar overall class averages, regardless of subject: 

12.58 for indigenous men and 13.05 for white men. Men have 
a higher average of English classes than 
women, regardless of colour or race, except 
for indigenous teachers, where women have more 
English classes compared to men.
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3.7. Regarding the total number of English classes per teacher, Maranhão 
is the state with the lowest rate (average of 3.04 classes per teacher) 
and Espírito Santo the highest (12.11).

3.8. In municipal administrative units, teachers with temporary 
contracts14 teach an average of 11.51 classes, of which 4.51 are 
English classes, to an average of 239.57 students per teacher, 
regardless of discipline. Tenured teachers teach an average of 
12.80 classes, of which 6.20 are English classes, to an average of 
312.74 students in total, regardless of discipline. In the State schools, 
teachers with temporary contracts serve an average of 13.61 
classes, of which 6.10 are English, to an average of 360.03 students 
in total, regardless of the subject. Tenured teachers in the state units 
teach an average of 15.17 classes, of which 8.49 are English, to an 
average of 460.44 students per teacher, regardless of subject.

3.9. In the private sector,15 teachers are responsible,  
on average, for 12.37 classes, of which 5.56 are English.   
These professionals teach an average of 241.78 students 
regardless of subject.

3.10. In terms of student average, state 
schools have the highest of 416.06 
students per teacher, regardless of 
discipline. The federal unit shows the lowest figures: 
teachers have an average of 205.89 students, regardless of 
discipline.16 

English language teachers also teach other subjects 

Teachers do not only teach English.  They also teach classes of other languages or non-language subjects in 
different schools, levels and administrative units. This compromises the possibility of greater engagement and 
dedication to political pedagogical projects in schools. There are gender differences with greater burden for white 
men, who mostly have higher class averages and a greater number of students regardless of subject. In terms of the 
average number of students and classes, professionals with permanent contracts have a higher average of English 
classes with a greater number of students than temporary teachers, who teach a greater number of classes of other 
languages and of other non-language subjects. The federal and municipal administrative units as well as private 
sector have similar averages of English classes per teacher, while the state units have a higher concentration of 
English classes per teacher.

14	 According	to	the	Teacher	Base	by	Administrative	Unit.
15	 The	private	sector	does	not	need	to	inform	employment	type.
16	 According	to	the	Teacher	Base	by	Administrative	Unit.
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WHAT QUALIFICATIONS DO ENGLISH LANGUAGE TEACHERS IN 
BASIC EDUCATION HOLD? 
More than 16% do not have degrees in higher education

4.1. Overall, 83% of teachers have a higher 
education degree or above. The most common 
postgraduate degree among English language teachers is 
specialisation (36.75%). Degrees higher than specialisation do not 

even reach 3% of masters’ or doctoral programmes. A relevant 
percentage (16.70%) of teachers have 
completed only secondary education.

4.2. In the age group of 24 or less, only 40% of teachers have higher 
education or above. In the next age group of 25 to 29, 69% have 
higher education or above. Among professionals above the age 
of 30, there are higher percentages with higher education or 
specialisation. In more advanced age groups (from 40 to 49), 
specialised teachers surpass the group of teachers that only  
have graduation.

4.3. There are racial differences related to the 
question of qualification of English language 
teachers. Higher percentages of white teachers (92%) have an 
undergraduate or graduate degree compared to mixed and blacks 
(79%). There is no differentiation of total percentages for white men 
and women. Among mixed and black women and men, men have 
degrees in percentages slightly higher than women (81% and  
79% respectively).

4.4. A higher percentage of white female 
teachers have an undergraduate or 
graduate degree compared to mixed and 
black female teachers (92% versus 79%),  
a trend that is seen in all age groups. The pattern is repeated  
with white teachers compared to mixed and black teachers  
(92% to 81%).

4.5. Indigenous teachers, fewer in number (1,393 of the total of 
172,030), have a lower percentage of degrees: only 36% have 
higher education or above, most (61.02%) only have secondary 
education. The higher the age, the higher the degree: 11 of the 16 
indigenous teachers above the age of 60 have higher education or 
specialisation. Overall, women have higher percentages than men, 
i.e. 48% of female indigenous teachers have higher education or 
above, while for men this percentage is 30%.

4.6. A small number of teachers reported some 
type of disability (469), most with a higher education 
degree or more (414). Among those with an undergraduate or 
graduate degree, there is physical disability and low vision among 
the highest percentages. 



19

4.7. Of the total number of English classes 
in all administrative units, 29.42% have 
teachers with qualifications classified as 
Adequate, i.e. those who have a single Licentiate’s degree 

(English Language and Literature) or double degree (Portuguese–

English Language and Literature) or a bachelor’s degree in these 

two areas and have completed additional pedagogical qualification 

in the English language.17,18 This means that most classes appear 

to have teachers with inadequate titles (70.58%) according to 

data from the 2020 School Census, with a lower percentage of 

teachers having partially adequate degrees (0.18%). As a Semi 
adequate degree, we consider a bachelor’s degree or a sequential 

degree in Language and Literature with an English language 

component, but without additional pedagogical qualification or 

with additional pedagogical qualification in an area other than 

the English language. For Inadequate 1, we consider teachers 

with a licentiate, bachelors or sequential degree in Language and 

Literature without a component in English language, with additional 

pedagogical qualification in any area, for 43.65% of the classes. 

For Inadequate 2, we consider  graduation in other subjects of 

the common curricular base (licentiate, bachelor’s or sequential 

degree) in Language and Literature without a component in English 

17	 Additional	pedagogical	qualification	is	foreseen	for	undergraduates	and	graduates	without	degrees	to	qualify	for	teaching,	according	to	Resolution	CNE/CEB	
02/97.

18	 As	of	the	2020	School	Census,	the	options	provided	for	declaring	the	graduation	of	teachers	have	changed.	Regarding	the	focus	of	this	study,	the	new	
taxonomy	allows	us	to	verify	whether	teachers	have	specific	training	in	English	as	opposed	to	a	foreign	language	in	general,	as	was	the	case	in	previous	years.	
Given	that	this	is	the	first	year	of	implementation	of	such	a	change,	it	is	possible	that	the	data	declared	by	the	institutional	census	takers	do	not	include	such	a	
degree	of	specification	of	the	teaching	qualification.

19	 These	percentages	are	calculated	by	English	classes	and	not	by	teachers,	since	teachers	can	teach	in	more	than	one	administrative	unit.	Something	else	to	be	
considered	is	that	the	results	are	percentages	by	administrative	unit.	For	example,	the	highest	percentage	of	English	classes	in	which	teachers	with	adequate	
degrees	in	the	federal	unit	teach	indicates	that,	within	the	universe	of	classes	in	this	unit,	there	is	a	greater	concentration	of	English	classes	in	which	such	
teachers	teach.	However,	the	result	does	not	mean	that	this	unit	has	the	largest	number	of	English	classes	in	which	such	teachers	teach.

language and without additional pedagogical qualification  

(group with 15,23% of the classes). Higher education in other  

areas not covered in the previous alternatives is considered 

(Inadequate 3, for 2.65% of the classes. Without complete higher 

education (8.87% of the classes) are also not considered as having 

the necessary degree for English language teaching.

4.8. Within each administrative unit, the highest percentages of English 

classes that have teachers with adequate degrees work in the 

federal unit (61.32%) and, on a descending scale, in the state units 

(30.64%), private sector (28.71%) and municipal units (27.89%).  
Percentages of lesser adequacy (teachers 
without higher education) are found in the 
private sector, with 17.69% of classes.19

4.9. The stage that has the highest percentage of English classes taught 

by teachers who have an inadequate degree is secondary education 

– multi-level (90.19%). The highest percentages of classes with 

teachers with adequate qualifications are observed in secondary 

education (46.67%) and integrated technical secondary education 

(38.29%), taught by teachers with a degree in English or a bachelor’s 

degree in English Language and additional pedagogical qualification 

completed in English language. 
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 4.10. No federal administrative unit is close to 
having 100% of its English classes taught 
by teachers with adequate degrees.

 The highest percentages are around 60% and are observed 

in the Federal District, Espírito Santo, Rio Grande do Sul and 

Sergipe. States with the highest percentage of classes under 

the responsibility of teachers with a degree in Languages and 

Literature, but without language education in English (Inadequate 1 

group), are Goiás, Pará, Pernambuco, Santa Catarina and São Paulo, 

the latter being the state with the highest percentage of classes 

with teachers in this group (88.09%). If we only consider the 

municipal, state and federal administrative units, Maranhão is the 

state with the highest percentage of classes with teachers without 

higher education (24.87%).

20	 According	to	the	2020	School	Census,	85.3%	of	teachers	in	the	early	years	of	primary	education	have	completed	higher	education,	an	index	that	rises	to	91.8%	
for	teachers	in	the	final	years	of	primary	education	and	97.1%	for	teachers	in	secondary	education.	Source:	Brazil.	INEP.	2020	Basic	Education	Census.	Technical	
Summary.	Available	at	https://download.inep.gov.br/publicacoes/institucionais/estatisticas_e_indicadores/resumo_tecnico_censo_escolar_2020.pdf	

  In the private sector, Alagoas is the state 
with the highest percentage of classes 
taught by teachers without complete higher 
education (38.83%).

4.11. In the private sector, the number of English classes taught by 
teachers who graduated from private higher education institutions 
(HEIs) (111,733) is close to the number of classes with those who 

graduated from public HEIs (107,870). In municipal and 
state administrative units, there is a slightly 
higher number of classes in which teachers 
who graduated from public HEIs teach.  
In the federal unit, this numerical superiority is significant  
(5,449 classes taught by teachers who graduated from public  
HEIs and 1,337 classes taught by teachers who graduated from 
private institutions). 

Adequate qualifications remain a challenge

There is a high percentage of classes taught by English language teachers with inadequate qualifications even though the percentage 

of professionals with higher education or above is comparable to the group of teachers in general20 Despite the percentages of higher 

education qualifications, very high percentages of inadequate qualifications for teaching in English are noteworthy, i.e. there are many 

classes with teachers who have not obtained a degree in English or a bachelor’s degree in English Language with additional pedagogical 

qualification in this language. Except for a high number of professionals whose colour has not been declared, differences between 

white and black female teachers need to be highlighted, with the former showing higher graduation status, whether in undergraduate or 

specialisation courses. The most frequent status after graduation is specialisation. 
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HOW PREPARED ARE TEACHERS TO WORK WITH  
ETHNIC-RACIAL MATTERS, GENDER AND SEXUAL DIVERSITY  
AND SPECIAL NEEDS?      
More than 60% do not have further training

5.1. Regarding additional training of over  
80 hours, 61.49% of teachers indicated 
they had not received it, and 24.19% reported having 
training in areas not specified in the 2020 School Census form. In 
descending order, what stands out is training for different levels: 
early childhood education (8.07%), lower secondary education 
(5.87%), special education (4.01%), pre-primary (3.94%), secondary 
education (3.81%), young and adults (2.57%) and day care 
(2.06%).2

5.2. With regard to themes, even lower percentages are noted than 
those previously described.

  In descending order, they are training in management (0.99%), 
rural education (0.89%), ethnic-racial relations (0.81%), 
environmental education (0.81%), sexual diversity (0.62%), Statute 
of Children and Adolescents (0.55%), human rights (0.42%) and 
indigenous education (0.30%).

5.3. Mixed and black teachers present higher 
percentages of training on ethnic-racial 
relations (0.99%) and sexual diversity (0.78%) than white 
teachers (0.80% and 0.67% respectively).

5.4. There is a percentage of teachers of undeclared colour who have 
additional training in ethnic-racial relations (0.62%). 

Further needs to be offered

Most English language teachers do not have additional training above 80 hours. Training aimed at different 

teaching stages shows higher percentages than those aimed at themes. Regarding ethnic-racial relations and 

sexual diversity, the highest percentages are found among mixed and black teachers and, mainly, blacks, albeit at 

extremely low rates (less than 2% of the teaching population). There is a large gap in additional education in these 

themes for English language teachers.
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WHAT DOES INITIAL TEACHER EDUCATION LOOK LIKE?
Distance learning courses have a similar number of students when compared to on-site 
courses despite the limited overall number of distance learning courses

6.1. There are 99,350 undergraduate students 
in Portuguese–English or English Language 
and Literature courses, with and without teacher 
education.  Out of these students, 66.83% are female and 33.17% 
are male. This division between female and male students is 
maintained between different student situations, with a slight 
increase in the percentage of women (70.93% to 29.07%) when 
considering those who have completed their courses.

6.2. As for the type of institution, 32,989 students study 
at public institutions and 66,361 in private 
institutions. In descending order, the largest number of 
students are in universities, university centres, faculties and federal 
institutes.2 Among those who left the course (20,699), 81.32% 
studied at private institutions and 18.68% in public institutions.

6.3. White students (43.07%) outnumber mixed 
and black students (38.62%). However, it is 

important to note that approximately 16% of students 
in the 2019 Higher Education Census did 
not disclose their colour. Whites (46.82%) are higher 
in number than mixed and blacks (34.12%) in distance learning 
courses, and mixed and black students show a slightly higher 
percentage (42.69%) than whites (39.67%) in on-site courses.

6.4. In the comparison between the administrative categories of higher 

education institutions (HEIs), federal public universities 
show higher percentages of mixed and black 
students (58.82%) in the total number of 
students, among those with a course in progress (59.78%) and 
between graduates (51.75%). There is a higher percentage of white 
students in public municipal institutions (71.08%), private non-profit 
institutions (55.56%) and private for-profit (44.91%) institutions.

6.5. Of the total number of students in municipal, state 
and federal administrative units, 72.19% 
entered without place reservations, a 
percentage that rises when considering 
those who have already graduated (78.98%). 
Mixed and blacks entered mostly without reservation (61.67%), by 
quota for students of public education (17.57%), by social quota 
based on family income (15.64%) and by ethnic-racial quota (4.56%). 
When mixed and blacks are considered separately, the percentage of 
students without place reservation decreases to 50.12%.

6.6. Most students entered higher education mainly through the entrance 
exam,2 regardless of gender, colour or administrative category of the 
institution.  Except for public federal institutions, there is a greater 
concentration of entry through the Secondary Education National 
Exam (ENEM) (61.92%). 
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6.7. Among students who receive some type of 
support (10,452), which represents less than 11% of the 

total, the highest percentages are for food 
support (41.88%) and job grants (40.51%), 
regardless of the student’s situation, except for those with 
suspended enrolment, who mainly receive government food 
support (78.02%). It appears that the job grant is primarily received 
by students from private HEIs, while the food support is mainly 
received by female and male students from public HEIs.

6.8. Of the total of 69,158 students enrolled or 
with suspended enrolment,21 44.39% are in 
56 distance learning courses. The others 
are distributed in 404 in-person courses.

21	 Students	with	suspended	enrolment	may	return	to	the	course	and	are	not	considered	to	have	
dropped	out.	

From the age range of  
30–39, private institutions have 

students with average age 
ranges higher than those  

of public 

“ “
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6.9. Among those studying or with suspended enrolments, 37.75% of 
students in private institutions fall into the under-24 age group. In 
public institutions, 58.02% are under 24 years old. In the 25–29 age 
group, the percentages of private and public institutions are very 
similar (18.57% and 18.15% respectively). From the age range of 
30–39 years, private institutions have students with an average age 
higher than those of public institutions.

6.10. When considering graduates from on-site 
courses, there are more white students 
(45.39%) than mixed and black (38.35%). Among 
the graduates from distance learning courses, 52.49% are white and 
28.24% are mixed and black.

 

6.11. Among 8,373 graduates, the largest number 
of students are enrolled in evening (3,381) 
and distance learning (3,176) courses. Among the 
20,699 students who dropped out, 12,811 were enrolled in distance 
learning courses and 5,476 in evening courses.

6.12. There is a higher percentage of graduates from public  
institutions – 9.56% of the total number of students versus 7.86%  
from private institutions.

6.13. Of the total of 99,350 students, only 582 
indicated that they had some type of 
disability, mainly physical disability and low vision. 

Private institutions have more students, 
especially in distance learning

The profile of students in undergraduate or bachelor’s degree courses in English indicates a higher percentage of men 

compared to the number of active teachers in basic education. However, in both cases, women make up the largest 

group. Most students study in private institutions, which also have higher percentages of distance learning courses. 

Although mixed and black students outnumber white students studying on site (mostly enrolled in public institutions), 

there are more white students in distance learning courses, offered mainly by private institutions. There are more mixed 

and black students at federal public universities than at other types of higher education institutions. The average age 

of students in public institutions is lower than that of those in the private sector, which house students in older age 

groups, favoured by distance learning. Most students got into higher education through entrance exams, without place 

reservation, and few receive any kind of support. Higher disengagement percentages are found in distance learning 

courses, mostly in private institutions, which also have lower percentages of course completion compared to public 

administrative institutions.
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